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Revised professional standards for assisting teaching, teaching and leadership – EWC response to consultation
The Education Workforce Council (EWC) is the independent, professional regulator for the education workforce in Wales. Established by the Education (Wales) Act 2014 (the Act), as amended, we regulate education practitioners across 13 different registration categories spanning schools, further education, youth work, adult learning, and work-based learning. Our Register of Education Practitioners (the Register) is the most wide-ranging register of education professionals in the world, with over 91,000 practitioners registered.
The EWC’s principle aims, as set out in the Act, include: 
(a)	to contribute to improving the standards of teaching and the quality of learning in Wales; and
(b) 	to maintain and improve standards of professional conduct amongst teachers and persons who support teaching and learning in Wales. 
These duties mean that the development of clear, robust and usable national professional standards is vital to the effectiveness of our regulatory work. The EWC welcomes the opportunity to respond to Welsh Government’s consultation on the revised Professional Standards for Assisting Teaching, Teaching and Leadership.
The EWC has consistently highlighted concerns regarding the clarity and practical utility of the existing professional standards, for teaching and leadership and for assisting teaching, particularly in relation to their use within regulatory processes. We therefore welcome Welsh Government’s decision to undertake a review of the standards. There are a number of positive elements within the revised draft, including their alignment with national priorities and the intention to support professional reflection and growth. However, we remain concerned that these standards continue to lack the structure and clarity required for use within a regulatory framework. 
Most critically, we do not believe that the draft standards provide a sufficiently clear articulation of minimum expectations for practice. This may disadvantage practitioners by limiting the availability of a clear and consistent benchmark by which they can understand what is expected of them and how their performance will be assessed. It also impacts the EWC’s ability to discharge some aspects of its statutory functions effectively, particularly in relation to assessing the professional competence of registrants and determining whether expected standards of conduct and practice have been met. Ultimately, this poses a safeguarding risk, as ambiguity around expectations can contribute to inconsistent practice and reduce the system’s ability to identify and address concerns. 
Overall Reflections on the Draft Standards
The EWC is supportive of the intent behind creating a unified set of five standards covering school learning support workers, teachers and leaders. A common framework has the potential to strengthen coherence across roles, support progression and reduce fragmentation. Evidence also suggests that shared standards structures can contribute to more collaborative professional cultures and clearer system-wide expectations. 
On a related point, we would also welcome further consideration of how greater coherence might be achieved across the professional standards that apply to different groups of EWC registrants. At present, there are notable differences in tone, focus and underlying purpose between the standards for school-based practitioners and those that apply to further education, work-based learning and adult learning practitioners. While recognising the distinct contexts of each sector, the EWC considers that a more coherent overarching approach to professional standards could help reinforce shared expectations of professionalism, support career mobility, and strengthen understanding of professional identity across the education workforce in Wales. Such an approach could aid the development of a strong, shared professional identity amongst educators working in different roles and settings, while reinforcing consistent expectations around professional conduct and competence.  
We also welcome the explicit alignment with key national priorities, including Cymraeg 2050 and anti-racism, although it will be important to ensure that such commitments are embedded within the standards in ways that explicitly inform and support professional practice. Similarly, the emphasis on collaboration, enquiry and evidence-informed practice aligns with the Welsh Government’s broader vision for a self-improving education system. We would invite Welsh Government to consider how the draft standards might be improved in order to ensure that they more clearly articulate the knowledge, understanding and skills required of practitioners. 
Through our regulatory work, engagement with other professional frameworks, and ongoing dialogue with stakeholders in Wales and beyond, we see that many standards models place emphasis on clearly articulated expectations using terms such as “know”, “understand” and “be able to”. This approach helps ensure that standards operate effectively both for existing registrants and for those entering the profession. By contrast, the proposed descriptors rely heavily on reflective prompts that assume a level of existing knowledge and are open to interpretation. We are concerned that this may limit their utility in determining whether a practitioner has attained, or failed to attain, the standard of practice expected of them.
As well as minimum expectations we note the absence of any tiered levels of proficiency (such as novice, accomplished or expert). A tiered structure of this nature can help practitioners understand what progression looks like over the course of their careers, while supporting leaders in making fair, transparent and proportionate judgements. It would also provide a helpful framework for regulatory decision-making, helping to distinguish between baseline competence, developing practice and more advanced performance levels. Without clearly defined stages of this sort, expectations risk becoming highly variable across schools and local authorities, making it more difficult to ensure consistency, equity and coherent professional learning pathways.
Whilst reflective practice is an important feature of professional learning, the descriptors are framed almost entirely around self-evaluation. While self-assessment can strengthen practitioner agency and deepen professional engagement, we believe that the professional standards should also be written in a way that facilitates impartial, third-party evaluation – particularly where competency concerns arise. In the absence of clear, objective criteria, it becomes difficult to challenge underperformance or ensure consistency in capability or fitness to practise processes.
For these reasons, the EWC would ask Welsh Government to consider whether further development of the draft model is needed to ensure that it can fully support its intended purposes. In particular, we would welcome consideration of a dual-purpose approach that retains the aspirational and developmental elements of the draft standards while also providing clear, explicit statements of minimum expectations to support consistency, accountability and effective regulation.
Safeguarding
The Extended Child Practice Review, published by the North Wales Safeguarding Board in November 2025, highlighted serious failings in safeguarding arrangements across the system. The EWC shares the deep concern expressed by many stakeholders regarding these findings. Given this context, we are particularly concerned that safeguarding is not given sufficient prominence within the proposed standards. 
Safeguarding learners and young people is central to ensuring public trust in the education system and is integral to the EWC’s Code of Professional Conduct and Practice (the Code). The Code places safeguarding at the heart of professional responsibility; however, the draft standards make no reference to safeguarding or to the Code, despite it being the authoritative statement of registrants’ ethical and behavioural obligations. We would therefore invite Welsh Government to consider whether the standards could be strengthened by more clearly reflecting safeguarding expectations and by reinforcing alignment with the Code, particularly in relation to professional conduct.
We believe the draft standards should be strengthened to: embed safeguarding explicitly across descriptors; outline clear expectations for leaders to model and uphold exemplary safeguarding practices; and ensure alignment with the Code. We are concerned that without these additions, the standards could risk undermining both safeguarding practice and regulatory oversight.
Ensuring the standards serve multiple purposes
The EWC understands and supports Welsh Government’s position that the standards should not be designed so as to be used as the sole basis for professional development review within schools. However, in practice the standards will inevitably inform a range of essential processes, including: the awarding of Qualified Teacher Status (QTS); assessing statutory induction; capability and performance management; and EWC fitness to practise procedures. In this context, the absence of clearly articulated minimum expectations and graduated levels of proficiency may make it more difficult to use the standards consistently and proportionately across these different purposes, particularly where judgements are required about competence, progression or professional support.
We are aware that QTS standards are being developed separately and would emphasise the importance of ensuring coherence with the ‘career-long’ standards for school teachers, leaders and learning support workers. This alignment is essential to support fairness, consistency and system-wide coherence, particularly given that failure to meet the QTS standards prevents an individual from registering as a school teacher. We are also concerned that induction is not referenced within the draft standards. This is a matter of particular concern for the EWC as the regulator responsible for hearing appeals from NQTs who fail statutory induction. Failure to complete induction also has significant professional consequences, as it prevents an individual from registering as a school teacher and therefore from working as a school teacher in the maintained school sector in Wales. It is therefore essential that the standards establish clear expectations that support consistent decision-making.
If the revised standards cannot be used for these purposes, schools and local authorities may feel compelled to develop their own tools. This risks fragmentation, inconsistency and unfairness. We are aware of variation in the use and interpretation of standards across Wales and we do not believe the revised draft standards, in their current form, address this problem and may exacerbate it.
Enabling effective use of the standards
The EWC believes that, for the revised standards to be effective, Welsh Government must ensure that practitioners are able to understand and confidently use them. However, evidence suggests that knowledge and awareness of the existing standards amongst EWC registrants is highly variable. Findings from both the 2021 National Education Workforce Survey and research examining engagement with the professional standards, that we undertook that same year on behalf of Welsh Government (as well as the evaluation of the standards undertaken on behalf of Welsh Government by OB3 between 2021 and 2023), clearly showed that awareness of and engagement with the current standards is inconsistent among teachers and leaders, and that awareness and understanding of the standards were significantly lower among school learning support workers. These findings have since been reinforced through intelligence gathered through ongoing engagement with registrants and stakeholders. 
A unified framework has the potential to help address this, but this is contingent on a number of conditions. First, the descriptors need to be accessible, relatable and linked to practitioners’ experiences in schools and other settings. In order that the standards are used effectively, practitioners may benefit from the provision of practical tools, resources and high-quality exemplification materials, drawing on international models of effective practice to promote and help with consistent interpretation and use to develop their practice across the workforce. These tools and resources, and the standards themselves, must be fully accessible to all practitioners, including those affected by sight loss or visual impairment. In addition, a dedicated and effective publicity campaign to accompany implementation would help raise awareness of the existence and purpose of the standards across the registered school workforce in Wales.
The EWC welcomes the signposting of the Professional Learning Passport (PLP) as a tool for capturing and sharing evidence of how individuals engage with and reflect on their practice in relation to the professional standards. We will continue to work with Welsh Government to develop templates that facilitate reflection, evidence capture and engagement with the updated standards. 
Custodianship of the Standards
In addition to the points outlined above regarding the substance and structure of the draft standards, the EWC also wishes to reaffirm its long-standing position on the question of custodianship. We remain strongly of the view that the EWC, as the independent professional regulator, should be responsible for holding, maintaining and promoting the national standards for its registrants. It is important to highlight that, in most comparable jurisdictions internationally, responsibility for the development and oversight of professional standards for education practitioners rests with the independent regulator or professional body. This model supports coherence, credibility and transparency, and provides a clear line of accountability across the profession. We would further note that this model is well established across other regulated sectors and can serve to create a unified and authoritative framework for professional expectations, accountability and development across the education workforce.
We also draw attention to the 2017 report of the Senedd Children, Young People and Education Committee, which recommended extending the EWC’s remit to include responsibility for developing and regulating professional standards. The Committee expressed concern that previous standards lacked adequate baseline measures of performance and highlighted the absence of a clear professional gatekeeper. These concerns remain highly relevant, particularly in the context of safeguarding. Enhancing the regulatory role of the professional standards would support clearer expectations of professional conduct and competence, reinforce public confidence in the education system, and help ensure that the professional standards operate effectively for both developmental purposes and the identification and management of risks to learners and young people.
Conclusion
In conclusion, the EWC welcomes Welsh Government’s commitment to engaging with stakeholders in the development of revised professional standards. We support the intention to create a framework that promotes professional growth, coherence and high-quality practice across the school workforce.
However, we would reiterate that, in their present form, the draft standards may not provide sufficient clarity to support practitioners to develop their practice, to be able to assess competence within the context of fitness to practise, or to ensure consistent professional accountability and safeguarding. Clear, well-defined standards play an important role not only in supporting professional learning but also in maintaining public trust, protecting children and young people, and underpinning an effective regulatory system. We therefore ask Welsh Government to consider whether further refinement is required to ensure that the revised standards are sufficiently precise and coherent in order to support these purposes. As this work continues, we would also encourage further consideration of how commitments such as anti-racism might be embedded in clear, actionable terms that support consistent professional practice that is aligned with national priorities.
We also note that this consultation marks the first occasion on which the majority of practitioners will have been able to engage with the revised standards. It is therefore vital that Welsh Government ensures that meaningful engagement takes place involving a broad range of practitioners across all relevant groups (teachers, leaders and school learning support workers) regarding the purpose, framing and application of the standards. Extensive additional co-construction with practitioners and key stakeholders will be essential to ensure that the final standards are clearly understood, command confidence across the workforce, and operate effectively in practice.
The EWC remains committed to working constructively with Welsh Government to strengthen existing frameworks, clarify roles and responsibilities, and support the development of professional standards that are both aspirational and enforceable, and which serve the needs of learners, practitioners and the wider education system.
If I can be of further assistance, please do not hesitate to contact me.

Yours sincerely,
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Mrs Lisa Winstone
Chief Executive
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